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Pupil Premium strategy statement for William Lovell Church of England Academy. 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils. 

It outlines our pupil premium strategy, how we intend to spend the funding in this academic 

year and the outcomes for disadvantaged pupils last academic year. 

School Overview 
Detail Data 

Number of pupils in school 177/339 

Proportion (%) of pupil premium eligible pupils 52.2% 

Academic year/years that our current pupil premium strategy plan covers (3-year plans are 
recommended – you must still publish an updated statement each academic year with a 
clear evaluation of the impact of the strategies used in the previous academic year). 

2025/26 

2026/27 

2027/28 

Date this statement was published December 2025 

Date on which it will be reviewed (this should be a working document and therefore should be 
reviewed at least termly). 

Termly and December 2026 

Statement authorised by Emma Bennett 

Pupil premium lead Joanna Rose 

Governor / Trustee lead Vicky Matthews 
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Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £181 477 

Pupil premium funding carried forward from previous years (enter £0 if not applicable) £0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, state the amount available to your 
school this academic year 

£181 477 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all disadvantaged pupils at William Lovell Academy make excellent progress and achieve at least in line with their peers. Whilst 

this plan relates to pupil premium pupils, we are also aware of other pupils who face disadvantage, such as those with SEND, EAL, and other 

vulnerabilities. Many of the strategies outlined below are designed to support these pupils as well. 

The vision of the Lincoln Anglican Academy Trust is to provide an inclusive, aspirational education rooted in Christian values, where every child is 

known, valued, and supported to flourish. At William Lovell Academy, our vision is to create a culture of high expectations and belonging, where 

barriers to learning are removed and every pupil can thrive academically, socially, and emotionally. 

Excellent teaching is at the forefront of our approach, with a focus on ensuring adaptations are made for pupils who are disadvantaged without 

lowering expectations. It is our intention that high-quality teaching sustains and improves the progress and attainment of all pupils, alongside 

accelerated progress for their disadvantaged peers. 

Our approach is responsive to common challenges and individual needs, rooted in robust assessment rather than assumptions about the impact of 

disadvantage. The strategies we have adopted complement each other to help pupils excel. To ensure they are effective, we will: 

• Ensure disadvantaged pupils are challenged in their learning. 

• Act early to intervene at the point need is identified. 

• Adopt a whole-school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they  

can achieve. 

Our ultimate objectives are to close the attainment gap, improve attendance, enhance literacy and numeracy, support wellbeing, reduce exclusions, 

and broaden cultural and career opportunities for disadvantaged pupils. This strategy plan works towards these objectives through evidence-based 

teaching, targeted interventions, and wider strategies that address barriers to learning and promote equity. 
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge 

1 The attainment of disadvantaged pupils is below national average, with learners not achieving their target grades in line with their 
KS2 assessment data.  Not enough disadvantaged students are leaving the school with at least 5 GCSEs grade 4 or above 
including English and Maths. 

2 Our attendance data for disadvantaged students indicates that their rate of persistent absence was 50.8% and their overall 
attendance 82.0% for the academic year 2024-5.  This impacts negatively on their progress. 

3 A significant proportion of disadvantaged students are starting in Y7 having not met the expected standard in reading and writing.  
The gap is not being closed quickly enough. 

4 Our assessments including wellbeing surveys, observations and discussions with pupils and families have identified social and 
emotional issues for many pupils, such as anxiety, self-regulation difficulties, low self-esteem.  This has a negative impact on their 
attendance, progress and attainment. 

5 Disadvantaged students are disproportionately represented in behaviour incidents, suspension and exclusion figures. 

6 Our disadvantaged pupils experience a high level of material and digital deprivation, which impacts on their access to education. 

7 Our disadvantaged students have limited opportunities to access a range of recreational and cultural experiences. 

8 Our disadvantaged students have limited knowledge of life beyond their immediate education and experiences which impacts on 
their understanding of the range of available opportunities in adulthood. 

9 A good proportion of disadvantaged students join the school with undiagnosed SEND which has not previously been supported.  
This impacts their access to education and friendships with peers. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

All students, including disadvantaged students to achieve 

outcomes in line with KS2 data and achieve at least 5 GCSEs 

at grade 4 or above including English and Maths. 

• The percentage of disadvantaged pupils achieving 5+ GCSEs including English and Maths 

increases year-on-year. 

• Progress 8 scores for disadvantaged pupils are in line with or above national average. 

• Internal tracking shows disadvantaged pupils are on track to meet or exceed KS2-based targets. 

Attendance of disadvantaged students will be at least 95%. 
Persistent absence among disadvantaged pupils to in in line 
with, or close to, the national average. 

• Attendance of disadvantaged pupils improves term-on-term and year on year, so that the gap 

between them and all is significantly reduced and close to national. 

• Persistent absence of disadvantaged pupils improves term-on-term and year on year, so that the 

gap between them and all is significantly reduced and close to national. 

• Targeted pupils show improved attendance following interventions. 

Disadvantaged pupils entering below expected standard in 
reading and writing make accelerated progress to close the 
gap by the end of Year 7 and this will be sustained 
throughout their time at the school. 

• 90%+ of targeted pupils improve reading age by at least 12 months in one academic year. 

• Internal assessments show narrowing of the gap in English attainment by the end of Year 7. 

• Pupils identified for intervention show improved engagement and confidence in literacy. 

• This improvement is generalised and sustained across the curriculum. 

Disadvantaged pupils with SEMH needs are supported 
effectively, leading to improved wellbeing, attendance, and 
academic outcomes. 

• Pupil voice is used effectively to plan and deliver effective interventions. 

• Wellbeing survey scores improve for targeted pupils. 

• Reduction in behaviour incidents and exclusions among disadvantaged pupils. 

• Improved attendance and academic progress for pupils receiving SEMH support. 

The number of suspensions and permanent exclusion of 
disadvantaged students has significantly reduced or even 
eradicated over time. 

• Staff have received high-quality relational and unconditional positive regard training, which has 

changed mindset and impacted positively on reducing serious behaviour incidents. 

• Behaviour policy is consistently applied, with evidence of restorative practices in place. 

• Positive behaviour points for disadvantaged students increase by 30% or more. 
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• Termly behaviour data shows a downward trend in serious incidents involving disadvantaged 

students. 

• Pupil voice and parent feedback indicate improved perceptions of behaviour and support. 

• Inclusion meetings show timely and effective interventions for at-risk students. 

• Suspensions of disadvantaged students reduce significantly year on year. 

• Reduce permanent exclusions of disadvantaged students by the end of the academic year with 

this being the absolute last resort. 

All disadvantaged pupils have equitable access to learning 
resources, including digital tools. 

• 100% of disadvantaged pupils have access to a device and internet for home learning. 

• Homework completion rates among disadvantaged pupils are in line with their peers. 

• Pupil and parent surveys indicate improved access and engagement with learning. 

Disadvantaged pupils have equitable access to a wide range 
of enrichment, cultural and extracurricular activities. 

• Participation rates of disadvantaged pupils in extracurricular activities increase by 20%+. 

• Pupil voice reflects increased enjoyment and aspiration linked to enrichment. 

• All disadvantaged pupils attend at least one cultural or enrichment trip per year. 

Disadvantaged pupils have a strong understanding of post-
16 and career pathways, raising aspirations and 
preparedness for adulthood. 

• 100% of disadvantaged pupils receive at least two meaningful encounters with employers or 

further/higher education annually. 

• NEET (Not in Education, Employment or Training) figures for disadvantaged pupils are 0%. 

• Pupil voice shows increased awareness of and ambition for future careers. 

Disadvantaged pupils with SEND are identified early and 
supported effectively to access learning and social 
opportunities. 

• All new pupils screened for SEND within first term. 

• Identified pupils have support plans in place within 6 weeks of identification. 

• Improved academic progress and social integration for pupils with newly identified SEND. 
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Activity in this academic year 
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £95,814.37 

Challenge 
number and 

challenge 
heading 

Activity Evidence that supports this approach Impact (termly update) 

 

 

 

 

 

 

 

 

 

 

Attainment 
(1) 

Coaching established for the 
PP lead to ensure strategies 
selected are evidence-based 
and have the desired 
impact. 

 

The Education Endowment Foundation (EEF) recommends that schools use 
strong evidence to inform their Pupil Premium strategy. Their guidance 
emphasizes that high-quality teaching is the most effective way to improve 
outcomes for disadvantaged pupils, and that interventions should be 
selected based on rigorous research rather than assumptions. 

 

https://educationendowmentfoundation.org.uk/using-pupil-premium 

 

End of Spring term: 

 

 

Summer term: 

 

 

Autumn term 2026: 

 

Develop a broad and 
balanced curriculum that is 
ambitious and well 
sequenced. 

Ofsted’s curriculum research emphasises that careful sequencing of 
knowledge enables pupils to build secure foundations and progress to more 
complex concepts, reducing misconceptions and supporting long-term 
retention. 

 

Curriculum research reviews - GOV.UK 

End of Spring term: 

 

 

Summer term: 

 

 

Autumn term 2026: 

 

https://educationendowmentfoundation.org.uk/using-pupil-premium
https://www.gov.uk/government/collections/curriculum-research-reviews
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Develop and implement a 
whole-school Teaching & 
Learning policy with explicit 
coaching cycles and CPD to 
ensure Quality First 
Teaching (QFT). 

This includes the 
implementation of the LAAT 
Teaching & Learning Toolkit. 

Research from the Education Endowment Foundation (EEF) emphasizes that 
effective professional development is crucial for enhancing teaching quality 
and should include sustained support, feedback, and mechanisms such as 
revisiting prior learning and action planning. 

 

Effective Professional Development | EEF 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

EDA to deliver staff training 
on ‘Inclusivity Right from the 
Start’. 

A rapid review by Dr. Matthew Schuelka integrates global evidence on 
inclusive education. It highlights that early and intentional inclusion 
strategies such as inclusive curriculum design, teacher training, and school-
wide policies—lead to better academic and social outcomes for all students, 
especially those with SEND or from disadvantaged backgrounds. 

 

https://assets.publishing.service.gov.uk/media/5c6eb77340f0b647b214c59
9/374_Implementing_Inclusive_Education.pdf 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

Designated specialist 
teachers for First 20% in 
core subjects. 

 The Education Endowment Foundation (EEF) highlights that structured 
interventions in small groups or within class, led by teachers with subject 
expertise, can accelerate progress by up to four months over a year. 

 

Small group tuition | EEF 

 

End of Spring term: 

 

Summer term: 

Autumn term 2026: 

Targeted subject-based TAs 
in English, Maths and 
Science. 

A Department for Education (DfE) research report on the use of teaching 
assistants in schools highlights that when TAs receive subject-specific 
training and work in close collaboration with teachers, they can positively 
impact pupil engagement and attainment. 

 

End of Spring term: 

 

Summer term: 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://assets.publishing.service.gov.uk/media/5c6eb77340f0b647b214c599/374_Implementing_Inclusive_Education.pdf
https://assets.publishing.service.gov.uk/media/5c6eb77340f0b647b214c599/374_Implementing_Inclusive_Education.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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https://assets.publishing.service.gov.uk/media/66e31878718edd81771316
c5/Use_of_teaching_assistants_in_schools_research_report.pdf 

 

Autumn term 2026: 

Develop a clear assessment 
and feedback policy that is 
understood by staff and 
students, which encourages 
accelerated progress.  

Developing a clear assessment and feedback policy ensures that staff and 
students share a common understanding of expectations, enabling 
feedback to drive sustained improvement. 

 

https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-
reports/feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

Train, teach and develop 
metacognition and self-
regulation strategies. 

Teaching metacognitive strategies to pupils can be an inexpensive method 
to help pupils become more independent learners. There is particularly 
strong evidence that it can have a positive impact on maths attainment:  

 

Metacognition and self-regulation | Teaching and Learning Toolkit | EEF 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

Reading 
curriculum 
and pedagogy 
(3) 

Develop and implement a 
whole school reading 
strategy 

 

Acquiring disciplinary literacy is key for students as they learn new, more 
complex concepts in each subject: 

 

Improving Literacy in Secondary Schools 

 

Reading comprehension, vocabulary and other literacy skills are heavily 
linked with attainment in all subjects: 

 

word-gap (Oxford University Press) 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

https://assets.publishing.service.gov.uk/media/66e31878718edd81771316c5/Use_of_teaching_assistants_in_schools_research_report.pdf
https://assets.publishing.service.gov.uk/media/66e31878718edd81771316c5/Use_of_teaching_assistants_in_schools_research_report.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://global.oup.com/education/content/dictionaries/key-issues/word-gap/?region=uk
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Writing 
intervention 
(3) 

Develop and implement a 
whole school writing 
strategy and pedagogical 
framework. 

 

The Institute of Education Sciences (IES) recommends school-wide 
approaches that teach writing as a process—planning, drafting, revising, and 
editing—combined with strategy instruction and opportunities for frequent 
practice across subjects.  Embedding these practices within a coherent 
pedagogical framework ensures consistency and accelerates progress for all 
learners. 

 

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/wwc_secondary_writing_
110116.pdf 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

 

 

 

Digital 
deprivation 
(6) 

Implement a digital strategy 
(iPads, Showbie, digital 
tracking) to support 
equitable access and 
progress. 

 

A 2023 Department for Education (DfE) deep-dive review into 1:1 device 
programmes in UK schools highlights that 1:1 devices can improve access 
to resources, support personalised learning, and enhance school efficiency 
when combined with strong pedagogy and teacher training. 

 

https://pure-
research.york.ac.uk/ws/portalfiles/portal/86081670/2023_02_23_DEEP_DI
VE_Devices_in_schools_FINAL_Sharing_edition_.pdf 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

Ensure 100% of PP students 
have access to digital 
devices and platforms. 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

SEND 
identificatio
n and 
support (9) 

Review and train on SEND 
policy and practices for 
identification of concerns 
and strategies for 
adaptation and scaffolding 

The Department for Education’s report Cross-cutting themes in identifying, 
supporting and collaborating for children and young people (2024) 
highlights that effective practice requires clear policies, staff training, and 
collaborative approaches between teachers, SENDCos, and external 
agencies. 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/wwc_secondary_writing_110116.pdf
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/wwc_secondary_writing_110116.pdf
https://pure-research.york.ac.uk/ws/portalfiles/portal/86081670/2023_02_23_DEEP_DIVE_Devices_in_schools_FINAL_Sharing_edition_.pdf
https://pure-research.york.ac.uk/ws/portalfiles/portal/86081670/2023_02_23_DEEP_DIVE_Devices_in_schools_FINAL_Sharing_edition_.pdf
https://pure-research.york.ac.uk/ws/portalfiles/portal/86081670/2023_02_23_DEEP_DIVE_Devices_in_schools_FINAL_Sharing_edition_.pdf
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so that PWSEND can access 
the curriculum. 

Cross-cutting themes in identifying, supporting and collaborating for 
children and young people with SEND: a rapid evidence review 

 

 

Monitoring and evaluation 
schedule to ensure needs of 
vulnerable learners 
(including SEND) are met 
through QFT. 

The Education Endowment Foundation’s Special Educational Needs in 
Mainstream Schools guidance (2025) stresses that systematic monitoring 
and evaluation are essential to ensure Quality First Teaching (QFT) meets 
the needs of vulnerable learners. 

 

https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-
reports/send/eef_special_educational_needs_in_mainstream_schools_gui
dance_report_2025-04-10-110432_klxp.pdf 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

 

  

https://assets.publishing.service.gov.uk/media/68d6580c9ce370a7e0a0fd29/Cross-cutting_themes_in_identifying_supporting_and_collaborating_for_children_and_young_people.pdf
https://assets.publishing.service.gov.uk/media/68d6580c9ce370a7e0a0fd29/Cross-cutting_themes_in_identifying_supporting_and_collaborating_for_children_and_young_people.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/send/eef_special_educational_needs_in_mainstream_schools_guidance_report_2025-04-10-110432_klxp.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/send/eef_special_educational_needs_in_mainstream_schools_guidance_report_2025-04-10-110432_klxp.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/send/eef_special_educational_needs_in_mainstream_schools_guidance_report_2025-04-10-110432_klxp.pdf


 
 

13 
 

Targeted academic support (for example, tutoring, one-to-one support, structured interventions)  

Budgeted cost: £27,005.83 

Challenge 
number and 

challenge 
heading 

Activity Evidence that supports this approach Impact (termly update) 

Reading 
intervention (3) 

Bespoke 1:1/small group interventions 
delivered by SEND team and English 
departmental TA; Y11 ACHIEVE 
strategy to improve GCSE outcomes by 
15%. 

 

Research from UCL’s MetaSENse study (2024) found that well-
structured interventions can accelerate progress by up to five 
months in reading and up to twelve months in writing when 
delivered by trained staff using evidence-based approaches. 

 

https://www.ucl.ac.uk/news/2024/sep/targeted-interventions-
add-five-months-progress-students-send 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

Writing 
intervention (3) 

Bespoke 1:1/small group interventions 
delivered by SEND team and English 
departmental TA; Y11 ACHIEVE 
strategy to improve GCSE outcomes by 
15%. 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

SEND 
identification 
and support 
(9) 

 

Screening of Y7 new starters and 
midyear admissions using CATS and 
NGRT with additional bespoke 
assessment as required to identify 
learners with additional needs and 
appropriate interventions and support in 
line with the graduated approach. 

Ofsted emphasizes the importance of robust monitoring and 
collaborative approaches to ensure vulnerable learners, 
including those with SEND, receive timely and effective 
support. Embedding systematic identification and review 
processes within schools is critical to improving outcomes and 
reducing inequity. 

Main findings: Area SEND inspections and outcomes in England 
as at 31 December 2023 - GOV.UK 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

https://www.ucl.ac.uk/news/2024/sep/targeted-interventions-add-five-months-progress-students-send
https://www.ucl.ac.uk/news/2024/sep/targeted-interventions-add-five-months-progress-students-send
https://www.gov.uk/government/statistics/area-send-inspections-and-outcomes-in-england-as-at-31-december-2023/main-findings-area-send-inspections-and-outcomes-in-england-as-at-31-december-2023
https://www.gov.uk/government/statistics/area-send-inspections-and-outcomes-in-england-as-at-31-december-2023/main-findings-area-send-inspections-and-outcomes-in-england-as-at-31-december-2023
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £57,402.51 

Challenge 
number and 

challenge 
heading 

Activity Evidence that supports this approach Impact (termly update) 

Attendance (2) 

SEMH (4) 

Suspension 

reduction (5) 

Inclusion meetings (safeguarding 
supervision meetings) to monitor 
behaviour, SEMH, attendance data, 
adapting support. 

 

The Department for Education’s Working Together to Improve 
School Attendance guidance (2024) highlights that regular 
monitoring and analysis of attendance and behaviour data are 
essential for improving attendance, supporting pupils with 
SEMH needs, and reducing suspensions. The guidance 
recommends systematic tracking to identify patterns early and 
implement targeted interventions, ensuring that vulnerable 
learners receive timely support and remain engaged in 
education. 

 

https://www.gov.uk/government/publications/working-
together-to-improve-school-attendance 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

Attendance (2) Bespoke EWO to support monitoring of 
attendance, work with students and 
families to break down barriers and to 
carry out home visits when needed. 

Meaningful family engagement improves student outcomes:  

• Better attendance, higher achievement, and reduced 
disciplinary issues. 

• Engagement strategies include building trust, two-way 
communication, and addressing socio-economic 
barriers 

 

https://youth.gov/youth-topics/family-engagement/impact 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://youth.gov/youth-topics/family-engagement/impact
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Whole-school attendance monitoring, 
mentoring strategies, rewards systems, 
and targeted interventions. 

 

Evidence from the Education Endowment Foundation (EEF) 
suggests that mentoring, positive reinforcement through 
rewards, and targeted interventions are promising strategies 
for improving attendance when implemented as part of a 
whole-school approach. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/leadership-and-planning/supporting-attendance 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

Lease minibus to support attendance 
from rural areas and access to 
enrichment. 

 

Research from the Social Biobehavioural Research Group (2023) 
shows that people in the most deprived areas of the UK are 
64% less likely to engage in cultural activities compared to 
those in medium deprivation areas, with geographic isolation 
further limiting access—highlighting the need for transport 
solutions to enable equitable enrichment opportunities. 

 

https://sbbresearch.org/wp-content/uploads/2023/03/SBB-
Evidence-Brief-Access-to-the-arts.pdf 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

SEMH support 
(4) 

 

 

 

 

 

Targeted SEMH interventions through 
rewards and skill development. 

A recent rapid evidence review by University College London 
(2025) highlights that structured skill development (e.g., 
emotional literacy, conflict resolution) and reward-based 
approaches are effective components of SEMH support. 

 

Identifying and supporting children and young people with 
social, emotional and mental health needs: a rapid evidence 
review 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://sbbresearch.org/wp-content/uploads/2023/03/SBB-Evidence-Brief-Access-to-the-arts.pdf
https://sbbresearch.org/wp-content/uploads/2023/03/SBB-Evidence-Brief-Access-to-the-arts.pdf
https://assets.publishing.service.gov.uk/media/68d65e5dc908572e81248d43/Identifying_and_supporting_children_and_young_people_with_social_emotional_and_mental_health_needs_a_rapid_evidence_review.pdf
https://assets.publishing.service.gov.uk/media/68d65e5dc908572e81248d43/Identifying_and_supporting_children_and_young_people_with_social_emotional_and_mental_health_needs_a_rapid_evidence_review.pdf
https://assets.publishing.service.gov.uk/media/68d65e5dc908572e81248d43/Identifying_and_supporting_children_and_young_people_with_social_emotional_and_mental_health_needs_a_rapid_evidence_review.pdf
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Pastoral team to be on hand to address 
a child dysregulated or in crisis without 
delay. 

Research on trauma-informed pastoral care highlights that 
children experiencing dysregulation or crisis require 
immediate, skilled intervention to prevent escalation and 
support emotional regulation. 

 

The future of pastoral care in schools: exploring whole-school 
trauma-informed approaches 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

Reduction in 
behaviour 
incidents and 
suspensions  (5) 

Inclusive behaviour policy, CPD, 
positive behaviour reinforcement 
(Legacy Awards). 

 

The Education Endowment Foundation (EEF) guidance report 
Improving Behaviour in Schools (2019) concludes that 
consistent, inclusive behaviour policies, staff CPD, and positive 
reinforcement strategies are effective in improving pupil 
behaviour and reducing exclusions and suspensions. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/behaviour 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

Unconditional Positive Regard Unconditional Positive Regard (UPR) can be powerfully applied 
to behaviour strategies in secondary schools, especially when 
working with students who exhibit challenging behaviours or 
come from disadvantaged backgrounds. 

 

A restorative, relationship-focused approach where staff 
consistently show acceptance and respect for students, 
regardless of their behaviour, while maintaining clear 
boundaries and expectations. 

 

This approach is especially effective when embedded in 
whole-school behaviour policies and supported by training in 
trauma-informed practice or relational pedagogy. 

 

https://www.tandfonline.com/doi/pdf/10.1080/02643944.2022.2093958
https://www.tandfonline.com/doi/pdf/10.1080/02643944.2022.2093958
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
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Positive teacher-student relationships boost good behaviour in 
teenagers for up to four years | University of Cambridge 

 

Engagement with “The Difference” and 
Diocese Culture of Belonging 
conference. 

 

In 2023/24, 58% of school leaders on The Difference’s 
programme reported reduced formal exclusions within the first 
year. 

 

https://the-difference.com/impact/ 

 

The Diocese of Lincoln’s conference promotes inclusive, 
compassionate school communities and a “culture of 
belonging,” which research links to reducing suspensions and 
exclusions. 

 

https://www.lincolndiocesaneducation.com/calendar/?calid=1,
2,3,4,5,6,7,8,9,10,11,12&pid=9&viewid=1&event=470 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

Material and 
Digital 
Deprivation 
(6) 

Provision of equipment, resources and 
uniform to students to disadvantaged 
students. 

Research highlights that the cost of school uniform and 
essential resources can create serious challenges for low-
income households, potentially exacerbating educational 
disadvantage. Providing financial support or direct provision of 
uniform and equipment helps reduce these barriers, 
promoting equity and inclusion. 

 

Cost and Affordability of School Uniform and Child Poverty in: 
Scottish Educational Review Volume 54 Issue 1 (2022) 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

https://www.cam.ac.uk/research/news/positive-teacher-student-relationships-boost-good-behaviour-in-teenagers-for-up-to-four-years
https://www.cam.ac.uk/research/news/positive-teacher-student-relationships-boost-good-behaviour-in-teenagers-for-up-to-four-years
https://the-difference.com/impact/
https://www.lincolndiocesaneducation.com/calendar/?calid=1,2,3,4,5,6,7,8,9,10,11,12&pid=9&viewid=1&event=470
https://www.lincolndiocesaneducation.com/calendar/?calid=1,2,3,4,5,6,7,8,9,10,11,12&pid=9&viewid=1&event=470
https://brill.com/view/journals/ser/54/1/article-p26_003.xml
https://brill.com/view/journals/ser/54/1/article-p26_003.xml
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Provision of 1:1 iPads for all students. 

 

Digital strategy implementation and 
training for staff and students. 

A 2023 Department for Education (DfE) deep-dive review into 
1:1 device programmes in UK schools highlights that 1:1 
devices can improve access to resources, support personalised 
learning, and enhance school efficiency when combined with 
strong pedagogy and teacher training. 

 

https://pure-
research.york.ac.uk/ws/portalfiles/portal/86081670/2023_02
_23_DEEP_DIVE_Devices_in_schools_FINAL_Sharing_edition_.
pdf 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

Cultural 
experiences (7) 

Annual Adventure Week and Y7 PGL. Learning Away research (York Consulting, funded by Paul 
Hamlyn Foundation) found that high-quality residentials 
provide benefits that cannot be achieved in any other context. 

 

Learning-Away-Comparative-Research-Report.pdf 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

Work with Lincolnshire Music Service 
to expand enrichment offer. 

The National Plan for Music Education (DfE, 2022) states that 
high-quality music education—including opportunities for 
singing in choirs and learning instruments—improves 
confidence, wellbeing, and academic progress. Music 
participation fosters creativity, perseverance, and social 
belonging, and these benefits are particularly significant for 
disadvantaged pupils when access is equitable. 

 

https://assets.publishing.service.gov.uk/media/62bc1242d3bf
7f292040d364/The_Power_of_Music_to_Change_Lives.pdf 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

https://pure-research.york.ac.uk/ws/portalfiles/portal/86081670/2023_02_23_DEEP_DIVE_Devices_in_schools_FINAL_Sharing_edition_.pdf
https://pure-research.york.ac.uk/ws/portalfiles/portal/86081670/2023_02_23_DEEP_DIVE_Devices_in_schools_FINAL_Sharing_edition_.pdf
https://pure-research.york.ac.uk/ws/portalfiles/portal/86081670/2023_02_23_DEEP_DIVE_Devices_in_schools_FINAL_Sharing_edition_.pdf
https://pure-research.york.ac.uk/ws/portalfiles/portal/86081670/2023_02_23_DEEP_DIVE_Devices_in_schools_FINAL_Sharing_edition_.pdf
https://learningaway.org.uk/wp-content/uploads/Learning-Away-Comparative-Research-Report.pdf
https://assets.publishing.service.gov.uk/media/62bc1242d3bf7f292040d364/The_Power_of_Music_to_Change_Lives.pdf
https://assets.publishing.service.gov.uk/media/62bc1242d3bf7f292040d364/The_Power_of_Music_to_Change_Lives.pdf
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Minibus to support access to 
enrichment opportunities. 

Research from the Social Biobehavioural Research Group (2023) 
shows that people in the most deprived areas of the UK are 
64% less likely to engage in cultural activities compared to 
those in medium deprivation areas, with geographic isolation 
further limiting access—highlighting the need for transport 
solutions to enable equitable enrichment opportunities. 

 

https://sbbresearch.org/wp-content/uploads/2023/03/SBB-
Evidence-Brief-Access-to-the-arts.pdf 

 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 

Careers 
education (8) 

Careers audit, work experience, 
curriculum links, external partnerships, 
and enhanced CAIG for SEND/PP 
students. 

 

Careers Education: The SEND in Mainstream Toolkit (Liverpool 
City Region Careers Hub, 2025) emphasizes the importance of 
personalised 1:1 guidance, aspirational planning, and 
inclusive resources to ensure equitable access to career 
opportunities for disadvantaged learners. 

 

SeND in mainstream Toolkit liverpool.pdf 

End of Spring term: 

 

Summer term: 

 

Autumn term 2026: 

 
Enhanced CAIG for KS4 SEND students. 

Adventure Week includes careers and 
skills-based activities. 

 

 

Total budgeted cost: £180,222.71 

https://sbbresearch.org/wp-content/uploads/2023/03/SBB-Evidence-Brief-Access-to-the-arts.pdf
https://sbbresearch.org/wp-content/uploads/2023/03/SBB-Evidence-Brief-Access-to-the-arts.pdf
https://resources.careersandenterprise.co.uk/sites/default/files/2025-01/SeND%20in%20mainstream%20Toolkit%20liverpool.pdf
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

During the previous academic year, we undertook a comprehensive analysis of the performance of our disadvantaged pupils, drawing on national 

assessment data, the IDSR, and our own internal summative and formative assessments. This evaluation provided valuable insights into both 

strengths and areas for development, enabling us to refine our approach for maximum impact. 

While Attainment 8 and Progress 8 scores for disadvantaged pupils remained below national averages (A8: 29.4 vs 45.9; P8: –1.34 vs –0.03), this 

analysis highlighted clear priorities for improvement and reinforced the importance of targeted academic support. Outcomes in English and 

mathematics were particularly challenging, with 25.0% of disadvantaged pupils achieving grade 4+ compared to 72.7% nationally for non-

disadvantaged peers. These findings underline the need for sharper, evidence-based interventions to accelerate progress in core subjects. 

Beyond academic performance, our evaluation explored wider factors influencing outcomes, including attendance, behaviour, and wellbeing. 

Attendance and persistent absence remain significant barriers (overall attendance 85.6% vs 91.9% nationally), and behaviour data showed an 

increase in suspensions (17.7% vs 7.8% nationally). These insights have informed a renewed focus on attendance and engagement strategies for 

the coming year. 

Importantly, pupil voice data revealed notable strengths in wellbeing and inclusion. Disadvantaged pupils reported higher overall satisfaction than the 

whole school cohort (3.76 vs 3.70), with particularly positive scores for happiness, friendships, safety, belonging, and teacher support. These results 

demonstrate the success of our pastoral and inclusion initiatives in creating a supportive environment where pupils feel valued and connected. The 

only area for improvement was lesson enjoyment (–0.16), indicating an opportunity to build on this strong foundation by linking wellbeing gains more 

closely to classroom engagement and learning. 

In summary, while academic outcomes for disadvantaged pupils remain below expectations, our evaluation confirms that pastoral strategies have 

had a significant positive impact on pupils’ sense of community and wellbeing. Moving forward, our strategy will build on these successes while 

addressing key barriers (attendance, behaviour, and academic attainment) through targeted, evidence-informed approaches. These insights position 

us well to drive sustained improvement and achieve the ambitious goals set out in our strategy going forward. 
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